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S e Y d e t ~ ~ s ~ l d b e a ~ e n t r d ~ ~  n~oobnaed~ .dL .b%tyand incorpo~afoa .onre l f -  ' 

c e p t i n p w t s e c o n d a r y p r o g r m f w d ~ t s w l f h ~ ;  d&dxdonfor@ withdisabiies.Anumbeaof studies 
~ t h O s e ~ l e a m l n g ~ ~ l h e ~ ~ 0 f ~ -  
d&mhdim b supported by nurnerw mdks, Induc8ng'one.b~ 

(e.g., 'cs1adseY-~ascf2 Rusch, & O'Reilly, 2991; Wagner,. 

Saver~.whofo\mdastgdRDont . - meenthe , D'Amiw, M*, Newmu, .& Blaokorby, lm) found that 
y-ts wtthx- & r n k  &lts with disabilities are less sncassful in seeking and 

lev& 0t lritenrlews Wm students about W- 
. . -. Ixnploymeht, achievkig a satisfactory stat@d of 

-=-ate that q m d f b . e n u f r m t ~  =eloping ihaemhe, d o~ - e o f - H e  - 
- f c r d o r r ~ ~ K l r k 8 1 ~ 6 e ~ c m t t o ~  . ~~ than persons withouf disabilities. These studies led 
a r n l - w w - , ~ - - - ~ -  . . to =mpbe(ib on = I f .  determlnathx,aredkamedwlthlnh.mte~ofposkeoondary iioa fo; pemoos with dis-' 

~m ---dm fnck#le abilities.'A scad began for &nal ehd support- 
r o l e ~ n o & ? s , s e t f & ~ ~ ~ o p p o r f v m a s t o r  gies that would yield m o ~  positive adult o u h  for - . . . 
~ ~ ~ ~ ~ p o t t w n o ~  i d  p&mns with dhbilih. PPlaciDg aastronger fbcm on self-  for^^- & ~ o l l e m a g e d ~ m t h a t ~ . 8 . ~ p m a t L d o ( l p a p  . 
~.fiorc68yestudentswHtrleacrdiIg c8saWmes,-.selt- _ 
-bv-eplm8-b . t i c e W d d d ~ t o r n & p o s i ( i ~ d e ~ ~ . b  . . . 

persons ViIthdisabii. . . 
~ e v ~  definit~gns of *~-tiectepmi&on a b n  . 

offered in the spedal educatidn atid disability limmd . 
& Ho86nan, 1934; Martin & Marshall, 1995: Ward, $988; 

. . Wehmeyer, 1W. Although varied in pxqxdk,. the defi- 
nitions -tend to be cciok- an4 <;ompl&., Reid, -. ~ L D ~ O N  ELAS YY B B C O ~ ~ ~ B  A Mirth MXer, Ward, h d  Wehmeyer (1998) 8- the 

central coacept in S&CB delivery for p o n s  with disabii- deflnltiom by *. 
'ria aaoss their life sp'an, froinp~-12 educational service6 '. 
to adaft selt.hgrp. This emphasis em@ as a &of several ~61fdemmimi011 is a comb'maii~~~ SMS, 
factbts. Pirst, inm8886 visliity of persmwith disab'ilies knowledge and-& that emble a person to 
came about as. the logical exfenslon of the inmdent'liv- engage in goaldhhd, self-egulalad, autoao- . 
bg, nomalbtion, seIf-abvocacy mcwements of mcnt . mow MOL An wkxstanding of one's 
decades (Ward, 19%). 'Ibis visibi i  contrlbuted'to n growth stre&b~ aad limbtiom together v&h a belief hi . . 
in civil dghts.and legal p r o ~ o n s  thac pohi'bited discrimt- onestlf aa capable and ef3ktbe are essential to 
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- .  - t ~ ~ k  1: DIff8rm Befween Hlgh School clnd College Requlrernents 

Hem Hlgh schd Come . 

CIIW time 6 horn pa day, 180 days 12 how per week, 23 weeks 
TbtaL. 1,080 hours Total: 336 hourst 

up to 300 mdcnts Class siza 2E-30 students 

~ m d y  h e  Whatever it.- to do your homeworkt 1-2 hours per ~ d e  of thamb: 2 hours of study for 1 bur of class.' 
day 3-4 how p6r day 

F .  Weekly; at the end of a chapter, @eat qhizzes 2-4 per semester, at the end of fow-cl.uptmlmlt; at 
. %DO am. on the Monday afta l3omecomlngl . 

.~fradipg ' . P a s s l r i g g t a d e s - ~ ~ y o u a d P e r f ~ e v a l :  Satfsfwtqy ackkmic standing req&es &ades of C or 
uaiioii may be subjectiva, based on level.of effort or . hr; paform;mce based on masky-of contse content 
level of hpvement. m!lbdd.. 

m l b c h m  b& take at&&uce. Teachers mt? J lregulariy Prof- d y  take attend- and seldom check home 
check notebooks aad homework assigonmts. Teach- work or monitor daily w e  Pmfessorrr l& poostop 

- ers lecture from textbooks and often nse theblack- a n d r a r e l y t e . n c h y o u t h e b ~ ~ ~ r o f ~ ~  
board and work&&. 'Ikachers impart ImoiR1edge h i  research. Profe~sors challenge you to integmb 

. and facts. Monnaffon f k q i  a varlety of sonroes. 

'Preedom Stmctrned most of the time. Wts are set by peso& -0rn.k ise gteetest 
"d, and other adults. High school buildings are lean college stadents face. SeIf-pZiance is &I kgr. Col- 
&&tozed . lcge campases are often exttpdve and &tj may be 

aconam. 
. . 

,-. Nde Ram V q a r i o g  Stodcn$ WUI M g  Disablllries for PwtPcoppdarg Edudoo: &-and- ~ ~ 4 8 , ' '  by S. @mw, L C B h k e h i f ,  I. K k k ,  ,and 
.J, M. ~ ~ h r i r e .  1991, teanring DLurbUfries;A MuWdkc- Jour~12.21-26. (kmidn 1991 bphnti% D i s a b i l i t l . e s ~ a .  Adspred *pemkd~~; 

.. 
22 and 25 YCPB OW; and one was mnkderabllp oldex (42 / n s f ~ ~ ~ o n d ~ l ~ s f ~ ~ c f v r e  .. 
yeaa,old). &o of the s#l+n@ had GPAs above the mean for 
Ihe; resea~ch groop (N = 88; rn- C3PA = 2.81)' 'and two had 
QPAs .below the mem for the same group. Three of the stu- 
@ts were from the College ofEngin&g, md ohe was' 
,hm the College of Joumallsm. 

Themes that em&ged &om these interviews ddrwed. 
bothcnviro~~11~fa'ictors andpeis0nalitymarkers.- 
measal t+tom inclpded tha. .' of &ability aware 
a.s by 'faculty hoa@afT, t h e ~ + n m e u t a l f a c t m  
WWU Lbe instihrtidnal lafrastnrcture, and the contn'butidaf 
mdal sq$qt.systems external td the insfitution Personality 
markers for academic.mccess included ziutonomy, locus of 
M t y ,  g d  selecrion.and implementation, and resilience in 
nspoL1S8 ,pJ mute. 

lb interview responses indicated- that &pport'for self- 
determination 'in postsecondary seaings is stmngly i4flu- 
ep'iced by &nmeutal fabtons, including institutional infra- 
stnrctaFe, fnformatim access, avd.&Uty of social support 
aptitma, and .access&ility of faculty. Each of these major 
thaaheaisdiscussedbelow. . 

same.of the participants *rviewed found their experiences 
with community colleges more nuthing than those of the 
univessiry. .Many of their comments' suggested diff&nceis 

' betyeen the communiQ college euvhmmept and the univef- 
siQ emimmd, stxdug, 4 pwticda~ the large sizs' and 
impersonal qualities of the univeisity. Ccn~~~~Commrmity coneges 
wem a'Iso singled out as m m  suppm$ve of students' self-' 
&teem thrin the Miversity. Students' com.u&ts pn el- 
lies with tb mhrsity emhonmentent6uggest they had been 
b w a m  of the complexities of indqeqdent living and h i t  
they had not been adequately prepareQ for it. I@ addition, ,they 
reported not having a &c expctdiofl regatding tfia aca- 
M c  rigors of a university &usation. These difacuities are 
consistent with the research about transition to pos&niiary 
education (Qolbs .~  1993; Minskoff, 19851; Repe#o & Cor- 
iea, 1996; Serebred, Rumrill, Mullins, '& Gordon, 1993). . . 

Communication within the college environment is another ' 
area that pmented difficulty for the participants. Tbey related 
problems In receiving adequate kd timely information about 
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1 T&ey kid of oonthuing to study, mctingdth. examples of bow each of. these oap be qpUed . 
h, p b g  b ~ a t o ~ ,  when necessary, within postsecdaq education -sS 

ma moving home to ?pup;  rather than abandoning 
mat w* m a t i d  mwsap w u  q* &N-DefamIned 
slsfenca will pay off." They apob of repeatedly seeking out 
tecaUy f?r hdp dapib negative rsspaags from aomb of Postseconda~~ dieability personnel must themselves demon- 
&- instructors. Tbey told of chging majors, or even skate the chacactedstics of seIf-d&nnhation. POW& 0997) . 
m g  colleges, but no( of &jng up. They believed not claimed that "modeling is a eritical ingredient for bolaledog - 
o* h t  psniaten.~ wos essmtid to s u m  but also that self-determination. It is esswtial fn'- .to have the 
they .had to persist longer than most othef students in order to infomation, skills, and supports w a r g  tb function as in- 

- .  
8u-, structbrs and ple  models" @., 1). Martin (1 997) also mpk- ' 

The jidngs h m  Smer's qualitative inv&tigation sup- sized the importance of W i l i n g  @ self-determinafion when 

. port view that self-demmination needs p be a centnil he stated, "lkakher s e I f d ~ ~ ~  .behavior doeb iadeed 
erg-g f-'of pro- to Suppjxt'students with dis- - impact student %If-OIL Tbis conies W g h  in . 

. 
ab*& in pcsts- settipgs. the re'sponses werg-day sbldent~eachq ~esactiom, as well as how the 

that it is important for posisemndary to teacks *ode1 their own seIf&tennination" (p; 2). 
 add^^^ wth envimmental factors, such as social support Unf-ly, postsecondary support paanel have 
and d 1 b i l i t y  of facuUy, and the dkvelopment of specific ohxibeen dbaibed as eitheradvocates or gatekeepers. Both 
p a m & i ~  'traits, such as btonomy irnd pxhteace. Ib be * of these roles are clady in direcl,opposition to statements 
~ 1 -  coyege students* teaming disabilities need to d by sto&ts h~ Sarver*s (q) inkmiews that empha- 
have a' sense.of themselves as imiividuals who make deci- . sized the importaace of accessi'bility-to f a v  and Mnna- 
dons about important matters in tlkb lives. 'heJ need to tioi Clearly, aabetter approach is' to have (a) seIfdetedaed 
mnksbad and value th-hes; ..and they need to take pmf&W with personal and professional goals; @) in- . 
actions Bccording to mponsible pllans in 0rd'er.m achieve &dona1 pqlicies and procalm that .encourage eff* 
their d c  god+.Pinally, they need to ea i i t  the behm- tive problem solving wd collaborative decision -, and- . hdbt ive  of 16flectivd.Mg and s e E a ~ s s  con- (c) program and personal evaluation *ties that reinforce 
&tent with an abd* euaIuation of outcomes. selfefficacy and positive outcomes (~&ck&off et A,' a). Such an approach for learning disabity professionals '. 

. wilt foster seIf-detennhation in stnd&ts, faculty, stiff, and 
. S~-DE'ER~~INA~ON IN POSTSECON'DAF~Y. - administration. * 

EDUCATION S U P ~ ~ R T  PROGRAMS Supposing the development and expression of self- 
- dqtemhation for learnimg'disabii professionals has impor- 

Self-de-on, &en its importance for cbllege shldents tant ibiplicatior~s for both iaitial e o n  and in-seriice . 
&abilities, hqust bs the &mi direclive for post- ' perso& pqyation programs. Field and HofEman (2,001) 

seconQary disab'i personnel. & w y ,  po-dary developed si mddel, Teaching with Refledion, and 
peeamel have often inadv@dy adopted the'dependence- Self- . . -' 'on, tbi applies self on copoepts' 
p m v ~ ~ m ~ i ~ i n m a o y e l e ~ e n t a r y m d m n d -  t o ~ ~ ~ . T 6 s m o d o l ~ c ~ 0 m p b - . .  
arJr prd'grams (men, shawl 8t McOain; 1996). R d  nents; (a) a m  Jtuml*e, Wliefs, and &Us, (b) application . 
indtchtqa'lhat "pmctis pimote dependeocc m'seodents . to the edumtiond prooess, and (@ 'application to promoting 
yih IQ.are $ven m m  emphasis'than strategies that foster s e l f 4 & ~ d n m o ~ s  &e~~dultkmiculucn, This model . 

a d  6eIf-Olf'-kpite thehd-  is based on field axkl l i o f b a n ~  ea@r '(1994) model of . * of p 0 s ~ a d u J  pzs~nal .b do fie Opposite &E-h, wblqhi&&fied fie b y  components of 
~ost,'Shw, Callear; t ~i&j,  iW4, p. 638). A uitioal goal w~f~le t tamimtirn-kno~~o~~d,  vploo pouts* ptan. 
for pmmml wh6 work in .college Offices for S h i h t ~  wi@ e@m& ~Wes, andlearn. The mod91 pssenr &at seK- 
DbabUies (6s~). and otha collegi personnel (e.g., e h h -  ' &emhation is prom& or i&.iLb'i both by fw& thll 
bcluon and U t y )  is the . long-tpreh . ddvelopmeat of- d- . . 6 tbc iadi+iutS m(m1 (w., fiOwe, dues, 
debmnjn~aduit~; . .. . . aad sm) and by variables that $re rnor&.~xtend br envi- 

'. -9~cti,dstics of environments that sup- ronmental in n a b  (e.g,, opp-tis fqr &?ice rn-k 
self*adon were i d d e d  b'y Fiead and ~ofihan and support of m t  am). ~lth%h the mode1 -g- 

' 

(1996)t F I B ~ ~  Md H o 5 a n  &tkd-.that .SU& emriroments nizes the importance of mbnmentd  d b l m ,  it fw 
have (a) self-edmle models; (b) instruction and sup . primarily on fact& wim Ihe inmdaal's oonttr6- 
parC fW development of howledge, skills, and beliefs . howledge and skills that mb1e to be self- 
that led @ sclf.dekmhdon; (c) opportdtie6 for choice; dete& h -b of V- 1- of ~ ~ i t y  . 
(d) cmmmuuication pattetns that wpm seIfd-flm: and support (Por more information about the basic self- a (0) datY of s@deat 'RuPPOrfs. ''Mle' 2 provides de-on model, please see Field aud H O & ~  1994.) 

~ E Y I D I A L  An0 8 r i c l A L  r n 8 o r r r l o n  3 4 3  ' 
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*paxmlei. actively engaged in identifying b of 
&iff deveiopment oppoWtb6 offei;ed, The Professiod 
Standnrds, Program Standard9, and Cde of Ethics (Brinck- 
erhaff et d., 2002) promulgated by thehsociation on Higher 
Eduqtion and Di8ab'i provide a basis for postsecondary 
pfeseionals to identify their training needs. In-service pro- 
grams that allow poskcondary personqel to identify and 
work on theirown goals and that also support staff in the 
-attainment of their goals can be a powerful means toward 
strengthening sta£f seifdetesmination. 

lri#ucffon w d  support tor ~e~-~eterminatlon' 
Khowledge, Bellels, and SMIIs 

'u is importikt that postss$smdnJ. &dents be provided with 
the opposbyity to w i v e  btmction and supljort for the indi- 
vidual dmacteristiw that lead to self-debmh~on (e.g., self-. 
awereness, goal-setting ibd decision-making skills, assertive 
c ~ m m h t i o n ,  negotiation &Us). Students am not expckd 
to b e l o p  content area skills *&out specific instruction in 
those'skilIs. In the same way, they cannot be expected to 
acquire the skws newmiy for self-dekdnation without 
bsmction that specifically brgets the development of those 
skills, Development of knowledge, skills, and beliefs thatlead 
to self-cm is an important considemti* throughJ 
out the life span from the piachool through the retireknt 
years. Some examples d stcategies and supports that promote 
self- ' ation can 'be found in the zecornmerided pr&- 
tic& section-of Tables2 ' 

Many rante~ials-and-strate& have been developed that- 
-tkppoxC the acquisition of self+te&ation skills as part of 
transidon programming (Ward & Kohlex, 1996). Reviews of . 
mathaials to teach seX;detemhtion can be found on the 
Web .site for the s e l f ~ o n  synthesis prbject at the 
Univmity of North Carolina (htqxJ/www.umx.edu/sdsp) and 
In the Council 'for kceptional ChildredpublicationA ~rdcli- 
cal Guide to Te&g SeIf-Detmhtion (Fkld, Martin, 
d al, 1998). Price and Patton(th& issue) ppsxat a model ' 
bf duli development Ulat friunes approaches to instruction 
for students with- learning disabiith that foster self- 
d e h m h f i ~ ~ .  
: 

. . . . 
OpporfunfHes for Choice 

'c0116ge students with leaning disabilities must be afforded' 
choices so they can 1- to take responsibility for their own 
liva Eihe professional takps the advocacy role, then the stu- 
dent cannot self-&ocate. A better approach is for the pro- 
f a s s l d  to be the madager of t l i ~ ' p ~ ~ s ,  someone who 
prwides,support for the studeat to learn to navigate the sys- 
tem. The profasional should offer Infomation, ask ques- 
dons, and hster reflection to help *'student make choices 
and achieve personal goals. 

@I 006 New Haven + BRS CO 

The imporbpce of ophortunities for choice for sttldenta 
with learning disabilities wes underscored by the respoh- 
dents' cxhnments in Sarver's (2000) intervkws. Aocotding to 
one participant, the availability of choi- is particularly . . 
important to success if you are a student wfth a disability. - 

I try to build a road map to where I will be sue- 
cesqfkl. . . . I try to pair up a hard class and an- 
easy class to balance my load and don't get over- 
whelmd at any one time. The rearan . . . I picked ' 
nay schedule is because I G e  some understand- 
ing of where I can go aid Ipick the buifdings and 
d l  the . . . the room. @. 101) 

PosifIve CommunlcaHon fatfettk and 
Personal Reldionshlps . 

. . 

Respansea by faculty and other school '~onne1 to students' 
actions affect @ level of encouragement they feel to express 
themselves, initiate actions, and fake risks, as does the oli- 

, 

dmke that exists within the academia setting ( F i i  Ho'ffman; 
& Speda, 1998). The communication patterns within an 
organization both reflect and create the types of @atiunships. 

' that -'within the orghimion. . . 
.  he ~ U I I  of pOsitiv~ rilati-s for. increased 

self-detumination has been higsiighted thmughout the self- . 
detemsination litemtqe. Wided by s e I f + M o n  the- - 
ory, R M. .Ryan and &ci (2000) postdated that ielitedness 
is a basic psychological'need that, when satisfied, yields en- 
hanced self-motivation and mental health and leads p in- 
oreased selfdetermination. Wir selfd * ' $on theory 
hypothesizes that intrinsic mofivation is more likely to flour- .' 
ish in contexts characterized by a sense oSseuuiQ and relat- 
edness: 

Inteniews wnducted by Md, Hoffman, ~IMS &rton 
(2001) with public school pmonnel a b  revealed a smng . ' .  
emphasis on the importance of positive mhhsh@s  to sup . 
port self-tion. Field anb'colleagues conducted in- , 

M e w s  with 60 educators to d@edm the supports and 
: banitxi rapondents peacebed to tho& ~6Lfddeduation in . 

scbwl ~ e t t b y .  I h e  importance of positme mlationships as a 
support for self-detednatioh wm a consietent theme 
thmughoul the inteNiews. Poz example, mpond&ts' state- 
ments included the following: 

I scry "we" a. lot b e w e  we operate as a reurn 
and I think that is a huge part of w k n  I feel sure 
aborit me. I can let go ofthlngs, and it i d t  just 
delegatingI it's letting go and trusting others to be 
a  pa^? ofwhat's going on and to seek their input, . . 
because l'm not complete without it. rrn not solid 
without it . . . . @. 5), 

I think the thfng that supports me insbeing self- . ' 

determined is surrounding myself with like-mlnded 
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'. ' ; a c c o ~ n  &#err.. , rhm request tPpt . - & b should become a pie* (BrIncMoa . 
-. ' I have extra t h e  & do things, Pve had pmfessurs et al., 2002). Ruthexmop, we recommend that -&ia broader 

that me very old-school, or they pzd g afigM. . . . .focus of providing eff&ehtmction for a l l  students, based 
They just have a real& negative artitude towardr . .on universal instructional design awl self-detesmination . 

me, even though they don't even know me. . . . One prin&Ie-s, be nsed in the K-12 system as well is in postsec- - 
- time, Z1ll never forger thls, Z brought my letter: in . ori&ry, setdngs. By using strategies that promote: responsi- . , 

to this one prqfmsor, and I said,. "If's an accom- . bity and effec~e.in?ruction for all shd&~ts throughout the 
modation letterfiwm Student Services!' [He sajd,] educational- continuum, students with learning disabiities 
"LiRe, so what Is it, a wble  bunch of legal can.receive appmpdate insbcuction and supports witbout the 

- mumbo jumbo?" His atAtude.was just so stigma that i8 SO OM attach& to special ~~%~inmodations. It 
negative. . . . Don't you how, this . . . involves me is well documented in the literature and illustrated in the 
and the way I.work. @. 86) . interdews by Smer (200b) quoted in this article that's& . 

dents' expdences in p o s t s e c o ~  seitiigs are verg differ- . . 
bkmiews conductedby stodden (2000) echoed the feel- . mt fmm * fllsy e @ a a  in fh4 K-12 S y m  BY 
of w a t i m  &out & -tiin plaess ex- provini6g c~nsisten'c~ between tb lwo -tans, stu- 

the S- inkdew. con- rpised by ab&nB willbe able to experhnce smoother.transitions between ' 

includeir tbe following:' the Iwa se~ings. 

* Teachers and o&'WI#S think Pm getting 
awqy with something w&n rm given aeconynodu- 
lions. @; 11) ' 

PlZ be honest ivith you, ifyou've got a U n  dis- 
rrbilb, yoou might not want to be irLentiPd with 

0 us. . . . it's belterSto.Reep It hidden. (p. 12). 

.::. . I had a professor ivho once went, W e  want to '' akornmodate certain people in here:' being sar- 
conk; bth I know he was talking about me. 

- @. 12) . 

These 'same students c o d y  note that faculty need to 
leadadiffixeat t k a d h g  appfodes, which would help a l l  stu- 
den& not just tfiose'w3b.disabilities ( S e n ,  e). Aq 
e a c h  instruction that seeks to overcome these prob- 

. lems is the ~ n i V e r s ~ ~ D e s i i  fix Mmction (UDI), described 
in de&til by Scott, McCtnjre, and Shaw (tl@ issup). UDI Is 
designed to anticipate the needs ofdivme 1- and mcor-. 
porate e f f ' e  stmk$es to tbleaming more d h l e  
to a wide variety of students. ~ust 'as a titdent i a wheelchair 
d no: disability in a 'physically ' e b b  d- 
mum&, s stadent with a learning disability may .not oekd 
tIi6abZty svdces ig an i n s t ~ ~ c t i d l g  acoessible eqvirop- 
mat. Such an & w t  will  obdowly f* student seIf- 
-on because' optiom - ara available' that -&ow the 
ehrdeat fo select persoady'pmducdve approaches to l&- 

We xwmmend th@ disability personnel focus on'effec- 
tive instntctiou and selfdeterminaJion for an, rathe~tpan just 
'-&om and rnod5catfolls for students with disabil- 
ities. Effots to. improve campus htmction should be .given 

high a pxiority as prodding physical access was in previ- 
QUS M a .  C o U w  with per~otmel from the Wty 
rea'0Urc.e .lab, the learning center, and umkpduate and aca- ' 

Rekwch has' demdmtrated that individuafs' who rn self- 
deteamined are more successful in achievement oftheir stated 
goals, Critics of s&ices for Students with.disabWes claim . 
thatthef&usremainsioomuchonpsukssand~oda- . 
ciohs and not on d&oqstrating effective outcanes (Pmn, 
Rotherbam, & Hokanson, 2002001). A case has been p r e s & ~  
that a focus on'seE-determination d help W *st- . 
w o d a r y  djsability personnel and higher educalibn faculty 
provide pxuductiv~ &ations a d  effective instruction to 
assist students with learning disab'rlities to successfully f b c i  ' 
tion in a$dt environments, includhg $ o s t s e c o ~  ednca- 
tion and wployment Exa'mpXe6 of sttategiw that prbmote 
selfdetednatiou and.success for stndents with leaming dis- . 
abilities in postsec~lclary settings inclade us& universal 
design prhdiles whpn preparing and dewliv* iukuction, 
offering o&nhitiea for students to set personal g~als and 
-make choices, and @ding self-n skill instruinstruc- 
tion and suppo~~ for studq~!~ and MQ, . . . 

ff a campmide focus 'on seE-detemhtion and mi- 
v d  Wig0 for h s W o n  was undextaken, the reseafcb . 

- indi& that it would Likely hmase acbievemeat and effec- 
tivmess across the campss among staf£ and faculty as wkll as 
among students, both with- and'. without disabilities. 'Ihts 
would hold tcue for K-12 settings ty well as postsecondary 
emimments. f?nlhermm, by.promoting an emphasis bn . 
rmiversal hihtmctioaal'design and s e I f + 3 e ~ o n  ih the 
K-12 system; staden@, with leaming W i t i e s  would also 
be betW prep& for postwonday educationd..and em- 
ployment oppoxtunities. Although self-determidon efforts 
can be effective when they are implemeqted within suppgt' . 
programs For students with disaliilittes, the most dramatic 

. effeda are likely to bo O'btained when a schioolwide f6cm is 
taken through a pgrbefship representing a vaiiety of perspec- 
. Cives f3om students,' faculty, and administration. 
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Self-Determination, Part 1: Assessment 

"Self-deterrnlnation Is a combination of skills, knowledge, and beliefs that enable a . 

person to engage in goal-directed, self-reglilated, autonomous behavior" (Aeld, 
Martln, Miller, Ward, & Wehmeyer, 1998, p. 2). These skllls, knowledge, and beliefs 
indude: 

(Adapted from St. Peter, Field, & Hoffman, 1992; St. Peter, Fleld, Hoffman, & 
Keena, 1992; Wehmeyer, 1997.) 

Students who develop self-determination are better able to dlrect their career 
development In adulthood (Sltllngton, Neubert, Begun, Lombard, & LeConte, 
1996). Therefore, self-detennlnatlon sklll development Is an Important 
consideration for IEP teams of students of h-ansltlon age. Since assessment and 
lnshuctlon are llnked In all successful educational efforts (fleld et al., 1998), - 
"assessment Is integral to the self-determination process for all students with 
disabilities, even those with the most severe condltlonsa (Sitlington et al., 1996). 

ProblemsolvIng 

Goal setting and attainment 

Self-obsewatlon skills 

self-evaluation skills 

Self-reinforcement skills 

Self-awareness 

Self-knowledge 

Self-concept 

Self-esteem 

Self-efficacy 

A variety of assessment methods are available and should be used to assess 
student characteristics related to self-determination. These indude analysis of 
background Information contained in school records; lntervlews with the student, 
famlly, friends, and coworkers; behavloral observations In natural environments; 
curriculum-based assessment techniques; and psychometric tests (Held et al., 
1998). 

m r t j v e n e ~ ~  

Self-advocacy 

Choice rnaklng 

(Intema' 
locus) 

Decision making 

In  1992, the U.S. Department of Educatlon, Offlce of Special. Educatlon and 
Rehabllitative Services (OSERS), funded the development of a series of 
Instruments to assess self-deterrnlnatlon skllls. These indude: 

Self-Detennlnatlon Scale and User Guide (Wolman, Campeau, DuBols, Mlthaug, & 
Stolarski, 1994) 
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. The Arc's Self-Determination Scale (Wehmeyer, 1995) 
Choicemaker Self-Determination Assessment (Martin & Marshall, 1996) 
The Self-Deterrninatlon Assessment Battery (Hoffman, field, & Sawllowsky, 

1995) 
The Self-Determination Profile: An Assessment Package (Curtls, 1996) 

Through the combined use of multiple types of assessments IEP teams can develop 
the comprehensive and accurate picture they need of students' self-determination 
skllls and instructional needs. These skills and needs can then be incorporated In 
the Present Level of Educational Performance and be reflected In students 
statements of Transition Servlce Needs, Needed Transltlon Services, annual goals, 
and objectlves/benchmarks. 
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Self-Determination, Part 2: Curricular Components 

"Self-detennlnation Is a comblnatlon of skills, knowledge, and beliefs that enable a 
person to engage in goal-directed, self-regulated, autonomous behavior" (Fleld, 
Martin, Mlller, Ward, & Wehmeyer, 1998a, p. 2). A number of authors (e.g., St. 
Peter, Field, & Hoffman, 1992; St. Peter, meld, Hoffinan & Keena, 1992; 
Wehmeyer, 1997) have identified speclfic curricular components associated wlth 
self-determination. These skills, knowledge; and bellefs include: 

Selfawareness understanding of one's personality and indiiduality 

Self-howledge recognition of one's capabilities, character, feelings, and motivations 

Articles . Self-concept mental image of oneself 
SelEesteem confidence in and satisfaction with oneself 

Library 
Self-efficacy "belief that one can achieve goals and attain outcomesn (Field et a1.,1998, p. 

Workshops 14) 
Professional Self-advocacy the "ability to know rights, detennme supports, and conduct own 
Development affhirsn (Field et al., 1998, p. 14) 

Consideratlons Assertiveness willingness to compel recognition of one's rights 
Packets Choice making ability to consider and select options carefully 
Instructfonal Internal locus of ability to guide or manage one's own life 
SUPPOfl T-Csms con&ol 

SEARCH TITAC Problem solving process by which one resolves a complex question or an unsettled matter 

Wllllam t k ~ a r y  

Decision making 

Goal setting 

(foal attainment 

Self-observation 

Self-evaluation 

"ability to set goals and standards, generate strategies, and complete a 
plan" (Field et aL, 1998, p. 14) 

establishment of an end toward which effort is K i t e d  
achievement of . ppd . toward which effort has been diected 
the ability to m$@, note, and make inferences fiom what one has 
observed about o@*s actions 

the "ability to compare performance to a standard and evaluate" the 
effw;tiveness of one's plan (Field et al., 1998, p.14) - Self-reinfarcement the ability to mward oneself for effective achievement of one's plan 

Field and colleagues (1998b) report that students with disabilities do not learn the 
sldils related to self-determination Info ally. These skllls and attitudes must be P. structured into the school curriculum. Reexamlnatlon and re-focuslng of 
educational programs to address these Important skills must occur so that more 
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students will attain ... the postsecondary outcomes they desire" (Field et at., 1998b, 
p. 118). 
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